buildings to house the pro-
grams,” said Elliott.

In the past, Elliott explained,
many rural schools were built
without adequate planning and
particularly without meaningful
participation by local - people.
The result was often buildings
unsuitable for local needs.

“There was overbuilding of
some specialized spaces with no
provision. of others,” said Facili-
ties Coordinator Chris Roust,
“and brand new buildings that
did not provide spaces usable for
high priority community pro-
grams. Unless the community is
involved in the program planning
process, the buildings can be
largely under or over built as
soon as they are completed.”

“What I try to do is to work
with a community to help define
what it is they want their kids to
learn,” said Elliott. “I can’t do
it without the help of the
teachers, parents and interested
school board people like
Matthew Fred (of Angoon).
These are the people doing tne
job. I just agsk a few questions
from time to time.”

One of the few questions
Elliott poses to communities is
“What is the purpose of a
school?” Acting as a catalyst,
Elliott then gets down in writ-
ing what is is that the local
community wants. The identi-
fication of local needs if follow-
ed by a statement of education-
al philosophy.

“That in itself is a real chore.
Most  educational philosophy
statements are very nebulous-
the real challenge comes in
wording them so that all people
can understand,” said Elliott.
“Words like ‘learning modali-
ties’ simply can not be under-
stood by lay people without a
reference point.” He added that
the statement should not con-
tain ‘“‘any fifty cent words.”
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everywhere. But Angoon and the
Lower Yukon put the highest
value on the land and its value in
preserving Native identity, tradi-
tions and lifestyle while Sand
Point stressed the economic
aspect of fisheries.”

Elliott stressed that he
doesn’t have any answers as to
what is best for a particular
community: “what | do is
simply try to help them discover
their goals themselves.” The
identification of needs and the
writing of the statement of
philosophy and goals are follow-
ed by development of program
goals for each of the subject
areas. Then the next step is
definition of courses, including
content and textbooks, that are
going to be needed for students
to master the program goals and
the general philsophical goals.

“No one group, teachers, ad-
ministrators, parents or students,
has a monopoly on the process.
Each has a part to play. A major
role - obviously berong: to the
parents, especially when they're
deciding what they expect the
school to do. And teachers and
administrators usually focus on
how to do it,” Elliott said.

Roust emphasized that the
community participation in the
planning process often solves
another problem, that of the
community attitude toward the
facility. “In the past, too often
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of a program
planning, review and modifi-
cation committee. Its members
include  students,  parents,
teachers and administrators.
Elliott suggest that the commit-
tee review school programs at
least quarterly and audit what's
happening. “The question they
have to ask is ‘Are they accom-
plishing their goals?”

“It’s a time consuming pro-
cess,” said Elliott. And the pro-
cess necessarily involves the use
of available expertise through
the Talent Bank. Elliott explain-
ed, “I'm a generalist. | have to
depend on the people | get from
the Talent Bank, people like
Rich Lee in marine science:
Verdell Jackson, Lonnie Sanford
and Barbara Bremmer in voc ed;
Diane Carpenter in Language
arts; and Judy Weinberg in
phys. ed. They've been involved
in rural education for years.”

“The kinds of opportunities
that small high schools present
afe often times not looked at as
opportunities, but limitations.
I've seen enough of these small
schools with committed teachers
to know that the kids are not
going to suffer by attending
a small school,” said Elliott



